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Research Foundation
With the introduction of new standards for core content and English language 
proficiency (ELP), teaching and learning for English language learners (ELLs) has 
shifted dramatically in recent years. ELLs continue to lag behind their mainstream 
peers by most achievement measures, and educators throughout Beaverton School 
District are faced with the daunting challenge of shifting their practice to keep 
pace with evolving standards, student needs, and 21st century literacies. This 
document is an ELL Program Road Map, developed collaboratively by educators 
from Beaverton School District and technical assistance experts from Education 
Northwest.

This Road Map for English Language Development (ELD) delivered through a 
class period is designed to serve as a best-practice guide for effectively implementing 
services for ELLs at the secondary level. Its content is a blend of practice-based 
research and expertise from district educators with the intention of highlighting 
systems and structures of highly effective programs for serving ELLs.

ELD class periods provide specified time for ELLs to acquire academic language in 
English based on individual student need. An ELD class period dedicates resources 
to support a student’s progression to a high level of language acquisition with a 
certified ELD teacher who has designed a curriculum based on the ELP Standards 
tied to a developmentally appropriate scope and sequence for learning. The ELD 
class period prepares students with the specific academic language and literacy 
required to access content and succeed in mainstream classes.
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Guiding Principles
This document is organized into the following seven programmatic strands, based on Guiding Principles 
for Dual Language Education from the Center for Applied Linguistics (Howard, Sugarman, Christian, 
Lindholm-Leary, & Rogers, 2007):
1. Program Structure
2. Curriculum
3. Instruction
4. Assessment & Accountability
5. Educator Effectiveness & Professional Learning
6. Family & Community
7. Support & Resources

In the pages to follow, each guiding principle will be detailed to provide specific suggestions for best 
practice. In the accompanying reflective tool, each guiding principle is further supported with reflective 
questions and an organizer for planning.
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Program Structure 

The ELD class period is designed with an 
intentional scope and sequence aligned to 
the state ELP Standards, progressing learners 
through the five language proficiency levels. 
With a recent shift to new standards, ELD 
delivered in a traditional class period should 
support students with academic language 
development. To ensure that students are 
learning the specific language they need for 
school success, it is imperative that ELD 
teachers and mainstream teachers have 
regular time to collaboratively plan units. As a 
result, students will have scaffolded language 
support throughout their school day.

Research on ELD supports the 
implementation of separate, daily blocks 
of time devoted exclusively to ELD 
instruction (Saunders, Goldenberg, & 
Marcelleti, 2013, p.17). “There is ample 

evidence that providing ELD instruction, 
in some form, is more beneficial than not 
providing it.” Explicit language instruction 
leads to improved language outcomes 
over an exposure approach. Research 
also suggests that grouping students 
by language proficiency level for ELD 
instruction is preferred (no more than 
two proficiency levels per class). However, 
outside of ELD periods, students should be 
mixed heterogeneously in the mainstream 
(Saunders et al., 2013). A study of 1,200 
students in 85 classrooms in southern 
California and Texas found the positive 
effects of the explicit ELD instructional 
time, concluding that “ELLs who are 
provided with a separate ELD instructional 
block outperformed ELLs whose teachers 
tried to integrate ELD in the language arts 
block” (Saunders et al., 2013).
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Grade-level considerations

Elementary School
An ELD class period is a time in which schoolwide language development occurs. This is 
especially helpful for any school in need of additional language instruction. Strategies that 
support language development for ELLs also work for low-performing students. An ELD class 
period is a protected time in which students do not miss other content-area instruction. The 
class period model works especially well with schools that have a separate language block 
for all students (for example Walk to Language). The recommendations below outline best 
practice for delivering ELD services through class periods at the elementary level:
• Students in K–3 bands need minimal transitions and smallest group sizes, grouping students 

by profile when possible.
• ELD teachers should work with level 1 and 2 students.

The new ELP Standards illustrate the specific overlap between sets of college and career-
readiness standards (NGSS and CCSS). This overlap should be used to drive planning 
conversations between ELD teachers and mainstream teachers. Systematically, the program 
should prioritize teacher collaboration to ensure that the ELD period targets the language and 
literacy instruction that will benefit students throughout their school day.

ELD class periods at this level can also coincide with an additional ELD model for 
collaborative coteaching and sheltered instructional strategies (in which the homeroom 
teacher is a highly qualified, ESOL-endorsed, or ELD teacher).

Middle School
It is recommended that ELD class periods in the middle school be based on ELP level, not 
grade level. Classes have no more than two proficiency levels per class (Saunders et al., 
2013). Classes should focus on preparing ELLs with the language and literacy skills they will 
need in high school. ELD and mainstream teachers should guide their collaboration with 
the correspondences between the grades 6–8 ELP Standards and the Common Core State 
Standards for the subject. 

High School
Placement is based on ELP level, not grade level. The new ELP Standards illustrate the specific 
overlap between sets of college and career-readiness standards (NGSS and CCSS). This overlap 
should be used to drive master schedule planning conversations between ELD teachers and 
mainstream teachers. Systematically, the program should prioritize teacher collaboration to 
ensure that the ELD class period targets the language and literacy instruction that will benefit 
students throughout their school day.

ELL Program Road Maps: ELD Class Period
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Curriculum

Much like the curriculum used in other 
academic programs, an ELD class period 
must be aligned to state content and 
language standards. The added complexity 
comes from the need to identify the target 
language and literacy skills within the 
curriculum. For this task, page 33 of the 
ELP Standards can be a helpful tool to 
identify overlap of key academic practices, 
which then illustrate the type of language 
that must be emphasized in the ELD class 
period (see Bibliography).

A program with an ELD-specific scope 
and sequence that spirals through the 
levels of language acquisition must be part 
of the district materials adoption cycle. 
Funding should be set aside to update both 
technology and curriculum adoptions, as 
well as consumable materials.

Grade-level considerations

Elementary School
ELD class period curriculum is aligned to the state standards and district learning targets. It 
should also align to the mainstream classroom curriculum with a secondary tier of objectives 
to support what students are learning in other areas. This will allow for more authentic and 
meaningful lessons (e.g., a learning target ELP standard with a secondary tier of content). The 
curriculum, developed by teachers as a scope and sequence, should call out specific language 
development opportunities in content that support students throughout their school day. The 
curriculum should contain scaffolds that are easily differentiated by teachers depending on 
the language proficiency level of the class. A specific ELD program with a scope and sequence 
is preferred for the ELD class period. Participation in the adoption cycle will solidify the ELD 
curriculum in elementary school.

Middle School
ELD class period curriculum is aligned to the state standards and district learning targets. 
Ideally, the ELD teacher collaborates with the mainstream teacher to plan units of study. The 
middle school curriculum will prepare the students for continued success in high school. 
Participation in the adoption cycle will solidify the ELD curriculum in middle school.

High School
ELD class period curriculum is aligned to the state standards and district learning targets. A 
specific program with a scope and sequence is preferred. Participation in the adoption cycle 
will solidify the ELD curriculum in high school. High school curriculum will continue the gains 
in proficiency made in middle school.
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Instruction

There is a large body of evidence to 
support the direct link between high-
quality instruction and positive student 
outcomes. It doesn’t matter how great the 
planning process is if the implementation 
through instruction is weak. Teachers 
create the space for students to engage one 
another, learn cooperatively, and respond 
dynamically to problems and projects 
developed by the teacher (Howard et al., 
2007).

The way teachers facilitate student discourse 
and learning through collaboration is an 
example of best practice. The interstudent 
discourse required to collaborate creates the 

optimal space for negotiating new content 
and language for meaning. Lev Vygotsky 
wrote of the value of engaging students 
in their zone of proximal development, 
defined as “the area beyond what the 
learner can do independently, but where 
actions can be accomplished with the 
assistance of more able others” (Vygotsky, 
1978). This shifts the teacher’s role to one 
of facilitator. The invitations described by 
Heritage, Walqui, & Linquanti (2015) are 
essential to language development, as they 
offer the time and space for students to 
experiment with language while negotiating 
class content.

Grade-level considerations

Elementary School
ELD class periods will engage students in rigorous academic tasks that require multimodal 
language use for applied academic purposes. Scaffolding and differentiation are essential 
instructional considerations for any learner, but even more so when each class contains so 
many developing language learners. With relatively few years in the program, ELLs engaging 
content in English will benefit from specific instructional scaffolding differentiated to their 
level of language proficiency.

Middle School
As students further develop language proficiency in English, teachers in the middle school 
ELD class periods will continue to engage students in rigorous academic tasks that require 
multimodal language use for applied academic purposes regardless of the complexity of the 
content. With language in action, students will develop their academic language building on 
what they have learned in elementary school and preparing them for high school.

High School
As students further develop language proficiency in English, teachers in grades 9–12 will do 
well to engage students in rigorous academic tasks that require multimodal language use for 
applied academic purposes.

ELL Program Road Maps: ELD Class Period
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Finally, teachers must account for the specific 
needs of all learners during instruction. 
In both planning and implementation, 
a feedback loop of formative assessment 
information will help teachers adjust their 
planning and instruction to student need. 
Formative assessment does not have to be 
formal—simply listening and analyzing 
how students are using language to express 
their understanding of class content will 
reveal much about how and where to adjust 
instruction.

Instruction (cont’d)
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Assessment & Accountability

Assessment is a foundational component 
of the feedback loop between teacher and 
student, as it illustrates what a student knows 
and is able to do with language, literacy, and 
content. Student data, both formative and 
summative, reveal the depth and breadth 
toward mastery of ELP standards.

Inherent in the notion of “consistent and sys-
tematic” assessment (Howard et al., 2007), 
program planners must account for the time 
teachers need to design common assessments, 
both summative and formative. In addition, 
all teachers will need the time to analyze and 
interpret the results of their common as-
sessments. This system requires professional 

learning and discrete protocols to ensure 
that teachers are responding to student 
needs expressed on formative and summa-
tive assessments. Whether program planners 
include this protocol through regular pro-
fessional learning communities or through 
periodic inservice activities, student assess-
ment data should inform planning of future 
units to ensure that all students are reaching 
grade-level targets.

Grade-level considerations

Elementary School
Common time for designing, analyzing, and interpreting common assessments is a scarce 
commodity in any school setting. School master schedules should prioritize regular teacher 
collaboration early in the master scheduling process. Elementary programs should minimize 
transitions for students, dedicating teachers to particular cohorts. This will allow systems 
for teacher collaboration to flourish, in addition to supporting the learning environment for 
students.

Middle School and High School
Common time for designing, analyzing, and interpreting common assessments is a scarce 
commodity in any school setting. School master schedules should prioritize regular teacher 
collaboration early in the master scheduling process. Secondary programs must match ELL 
students with a certified ELD teacher who is cognizant of the unique characteristics of ELLs.

For more on this, please refer to the next section. 

ELL Program Road Maps: ELD Class Period



 Educator Effectiveness & Professional Learning

Students benefit most from great teachers 
and high-quality instruction. Darling-Ham-
mond (2000) found that “the proportion of 
well-qualified teachers was by far the most 
important determinant of student achieve-
ment at all grade levels” irrespective of the 
particular need of specific student groups. 
One important marker of teacher quality 
is the ability to openly and honestly reflect 
on practice. Reflection and commitment 
to professional growth are two chief fac-
tors that ensure teachers are not only high 
quality, but will also continue to improve 
over time.
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Grade-level considerations

All Grade Levels
Given the importance of high-quality teachers, program planners will have to account for both 
the type of professional learning that all teachers should have and the specific type that ELD 
teachers require. Focused learning walks or peer observation protocols can extend professional 
learning and collegiality. In addition, focused professional discussion of contemporary language 
research will ensure that all staff members understand the language development process.



Family & Community

ELLs depend on active support from 
families and the greater community. The 
program’s vision must reflect the values and 
needs of the families and the community 
it serves, embracing, guiding, and serving 
families through all phases of the ELD 
program from enrollment through moni-
toring status. In order for families and the 
community to fully embrace the program’s 
vision, the implementation team—and the 
entire school staff—must work to educate 
all stakeholders in the intricacies of ELL 
programs. This mutual understanding of 
the language development process, as well 
as the ins and outs of ELD programs, will 
encourage families to become program 
partners.

Beaverton School District’s Volunteerism 
and Engagement Plan (2011–2015) 
provides a framework for parent 
engagement (see the Bibliography).

11

Grade-level considerations

Elementary School
Program planners must find ample opportunities to communicate the purpose and vision 
of the school’s ELD programs to school staff, families, and communities. Families are critical 
stakeholders in the success of each learner and mitigate future challenges. As academic 
language advances and coursework becomes more difficult beyond elementary school the 
likelihood of long-term ELLs being on track to graduate in four years decreases dramatically.

Students will need time to develop academic language proficiency in a supportive and 
nurturing environment that provides wraparound services. This factor is particularly important 
as students prepare to transition to middle school.

Middle School and High School
The community liaison and ELL counselor are essential in building the bridge between school, 
home, and the community. ELL family night is an opportunity to connect with families, clarify 
program structure, and provide needed resources and guidance.

The transition from middle school to high school gives the program planners (at both levels) 
an opportunity to connect with current ELLs and to introduce the program to new families. 
Ensuring ELLs have equitable access to all classes and afterschool activities is critical.

ELL Program Road Maps: ELD Class Period
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Support & Resources

All stakeholders must understand the 
complexities of developing ELL programs. 
Beaverton School District must commit 
over the long term and ensure that 
“appropriate and equitable resources are 
allocated to the program to meet the 
content standards, vision, and goals of the 
program” (Howard et al., 2007, p. 38). The 
process of developing ELL programs must 
be thoughtful, informed, and iterative. 
It involves reaching out to a variety of 
stakeholder groups, conducting research on 
program design options, visiting existing 
programs, seeking funding sources not 
only for staffing the program but also 
for transporting students and obtaining 
specialized resources, and pulling together 
all the information into a program design 
that fits the goals of the district and the 
needs of the students.

The Welcome Center will work 
collaboratively with individual school 

teams to allocate resources to buildings 
based on a combination of data points to 
include demographics of the school, ELL 
population, and the design of the program 
model chosen for the building. Additional 
support needed to effectively carry out the 
program model should be discussed with 
the Welcome Center staff.

Grade-level considerations

All Grade Levels
The recommendations outlined in this section describe some of the features of ELD that 
have budgetary considerations. The ELD class period focuses on the four domains through 
the ELP Standards by grade level and proficiency level. Appropriate and specific curriculum 
for the ELD class period—with an intentional scope and sequence to ensure vertical 
alignment as students progress through these levels—is critical. Access to technology to 
create self-motivation and student engagement should be provided for all class period 
groups. Collaboration time with mainstream teachers should be allocated to complement 
the language development process. Schoolwide, ongoing professional development to address 
specific needs of ELLs must be included in schools’ professional growth goals.
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Reflective Tool
This tool is designed to support both the implementation of new ELL programs and existing programs. 
This document is intended to be used collaboratively with a school-based implementation team 
comprised of teachers and school leadership, as well as other members of the school community. For 
grade-specific considerations, please consult the Guiding Principles descriptors on the preceding pages. 

As a team, use the guiding questions in the following organizer to facilitate discussion and guide 
reflection on your school’s program of choice to serve ELL students. Through careful analysis and rich 
discussion, take stock of each program consideration to determine whether it is (1) already in place, 
(2) not evident, or (3) a potential area to develop. Based on these determinations, the team can use the 
features under “Next Steps” to plan for short, and midterm solutions, as well as prioritize immediate 
action items. When planning, teams might consider the SMART Goal framework, delegating tasks as 
necessary for program success. 

Program sustainability. To ensure that the program is healthy in years to come, this guide can serve as 
a reflective tool to guide an evaluation of your school’s ELL program. As your school’s implementation 
team completes its analysis, please consider the following questions:

1. How will the implementation team know when it has reached its program vision?
2. How will the team respond when it has met its program goals?
3. How and when will the implementation team return to this document to execute the plan?

Connections. How do your team’s plans 
connect to other school programs, other district 
programs, and the school district’s vision for the 
future?
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