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Equity and Academic Instruction: 
Reducing Disproportionality in a 
Multi-Tiered System of Support  



1. Provide an overview of a Multi-Tiered System of 
Support 

2. Identify effective research-based practices for 
teaching literacy to ELs and underserved 
populations in primarily English-only 
instructional settings 

3. Introduce a data protocol for guiding instruction 
and assessing progress at Tier 1 

4. Instill an urgency to provide effective, evidence-
based instruction for ELs NOW 

Goals 



INTRODUCTION 



  
 

Do we believe all kids can learn? 

“Student 
achievement belongs 
to everyone and will 
not be predicted by  
race, ethnicity, 
poverty, mobility, 
gender, disability, or 
initial proficiencies.”   
From Beaverton School District’s Strategic Plan 



District: All  School: All Schools 
School Year: 2012-13  Subject: Reading 
Grade: All Grades  Sub Group: Limited English Proficient 

Believing is not enough, 
How do we ensure all kids learn? 
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Percent of Oregon LEP Students Meeting 
on OAKS Reading 
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District: All  School: All Schools 
School Year: 2013-14  Subject: Reading 
Grade: All Grades  Sub Group: Limited English Proficient 

Believing is not enough, 
How do we ensure all kids learn? 
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Research and Resources 

(2007) 
I.E.S. Guides 
 

(2014) 



 

“English learners in dual language 
programs master much more of the 
curriculum, academically and 
linguistically, than ELs in ESL only 
programs” 

Thomas and Collier, 2012,  
Dual Language Education for a Transformed World 

Linguistic and Cultural Considerations 

9 



• Instruct in Native Language whenever possible 
(i.e., TWI) 

• Teachers need knowledge of L1 and L2 language 
acquisition, regardless of model 

 Child’s language and culture should be viewed as 
strengths, not as liabilities. (Brown & Doolittle, 2008) 

 Instruction should be linguistically and culturally 
appropriate at each prevention level 
 

 

Linguistic and Cultural 
Considerations 

10 



MTSS 



Multi-Tiered Systems of 
Support 

Academics 
(RTI) 

MTSS 

Behavior 
(PBIS) 

 
  
 



Academic Systems Behavioral Systems 

1-5% 1-5% 

5-10% 5-10% 

80-90% 80-90% 

Intensive Individual Interventions 
•Individual Students 
•Assessment-based 
•High Intensity 

Intensive, Individual Interventions 
•Individual Students 
•Assessment-based 
•Intense, durable procedures 

 
 Targeted Group 
Interventions 
•Some students (at-risk) 
•High efficiency 
•Rapid response 
 

 
Targeted Group Interventions 
•Some students (at-risk) 
•High efficiency 
•Rapid response 
 

Universal Interventions 
•All students 
•Preventive,  proactive 

Universal Interventions 
•All settings, all students 
•Preventive,  proactive 

Effective Behavior and Instructional Supports 
(EBIS)/RTI 

Designing School-Wide Systems  
for Student Success 

MTSS 
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1997 
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Working towards inclusion and 
equity 



Focus on Closing the Achievement 
Gap 



It’s All about  
the Core! 



Core is for all students 
 

The goal of tier 1 
instruction is that 75 to 
80% of the students are 
proficient.  
 



Core is for all students 
 

The goal of tier 1 
instruction is that 75 to 
80% of the students are 
proficient.  
 

Time 



• High quality instruction is the most significant factor 
in student achievement 

• What we know about good instruction in general 
holds true for ELs (for both English and L1 
instruction):  
– Teach the big 5,  
– Explicit, systematic, frequent opportunities to respond, 
– High level of engagement and TALK IN G  

• ELs need even more good instruction  
ALL DAY LONG, EVERYDAY, IN 
EVERYWAY 

Its all About the Core! 



• 90 minutes per day uninterrupted Core Instruction 
for all students 

• Curriculum has a focus on Big 5 of Reading with 
culturally appropriate materials 

• Material aligns across years 
• Teachers are trained in and use effective 

instructional strategies (explicit instruction, 
multiple opportunities to respond, feedback) 

• Review data regularly and adjust as needed. 
 

Core Components  



Effective 
Instructional 

Strategies 





Examples and Questions 



Questions for Guiding  
Instructional Planning 



Think. Pair. Share. 

• What did you see in the this video that is 
similar to the classrooms in your school? 

• What features could be used and could help 
improve the quality of instruction in your 
school? 

• What resources would be needed to help 
teachers increase the use of these instructional 
strategies? 



2007  
1. Provide extensive and varied vocabulary instruction 
2. Develop academic English, beginning in primary 
3. Schedule regular peer-assisted learning opportunities  
 
2014 
1. Teach a set of academic vocabulary words  
2. Integrate oral and written English language into content-

area teaching 
3. Provide regular, structured opportunities to develop 

written language skills 
 
 

IES Practice Guides Recommendations 



Teach a set of academic 
vocabulary words intensively 

across several days using a 
variety of instructional 

activities. 

IES Recommendation 



1. Choose a brief, engaging piece of informational 
text that includes academic vocabulary as a platform 
for intensive academic vocabulary instruction. 

2. Choose a small set of academic vocabulary for in-
depth instruction. 

3. Teach academic vocabulary in depth using 
multiple modalities (writing, speaking, listening). 

4. Teach word learning strategies to help students 
independently figure out the meaning of words. 

Teach Academic Vocabulary 



• Limited vocabulary knowledge is the most 
common source of reading comprehension 
difficulties among Els 
– Knowing Tier 1 words (e.g., can, tip) 
– Defining and using Tier 2 words (e.g., ancient, 

pursue, admire, practice) 
– Learning content area vocabulary or Tier 3 words 

(e.g., ratio, peninsula, pentagram) 
• Teach ELs M ore Words! 
Droop & Verhoeven, 2003; Garcia, 1991; Proctor, Carlo, August & Snow, 2005; Umbel, Pearson, Fernandez & Oller, 1992 

Vocabulary Knowledge 



anger ask 
back come 
begin eat 
feeling first 
forget new 
understand teach 
sleeping old 
help give 

Conversational vs. Academic 
Language  

Conversational Academic 
rage amicable 
inquire dorsal 
commence audience 
sensation fraternal 
encounter longitude 
correspond recognize 
recognize comprehend 
ancient dormant 

Germanic Latin 



Select 5 to 8 words from the text that are: 
– Central to understanding the text 
– Used frequently the text 
– Might appear in other content areas 
– Have multiple meanings 
– Have affixes 
– Have cross-language potential 

Teach Academic Vocabulary 



• Require students to use the target words in 
their writing activities 

• Engage students in activities that will increase 
exposure to and experiences with the 
words 

 

Teach Academic Vocabulary 



• Begin teaching academic English in the 
earliest grades. 

• Arrange for grade-level teacher teams to 
have common planning time for selecting 
and planning vocabulary instruction. 

• Coaching and professional development 
is necessary to ensure that teachers learn 
effective routines for teaching vocabulary. 
 

IES Guide Quotes 



Schedule regular peer-
assisted learning 

opportunities  
 

IES Recommendation 



39 

Schedule 90 Minutes per Week for Paired 
Reading and Language Arts Activities 

 Pairs of students should be at different ability 
levels or English language proficiencies. 

 Activities should practice and extend material 
already taught. 

 Tie activities to areas that emerge as key targets 
from district’s evaluation data. 

 



Discourse Patterns 

“….. students are limited in their 
opportunities to produce language and in 
their opportunities to produce more 
complex language…typically Students 
produce language only when they are 
working directly with a teacher, and 
then only in response to teacher 
initiations.”  

 
(Ramírez, 1992, pp. 9–10) 

 

 



IES Guide Quotes 

• All students benefit from working with a 
partner in a structured way. 

• Peer-assisted learning is not a substitute for 
teacher-led instruction, …It is an 
opportunity for ELs (and all students) to 
practice and work with skills and 
concepts they are learning. 

• It allows students to receive feedback as 
they practice. 

 
 



Integrate oral and written 
English language into content-

area teaching 
 

IES Recommendation 



• Strategically use instructional tools – such as short 
videos, visuals, and graphic organizers – to anchor 
instruction and help students make sense of content. 

• Explicitly teach the content-specific academic 
vocabulary, as well as the general academic vocabulary 
that supports it, during content-area instruction. 

• Provide daily opportunities for students to talk about 
content in pairs or small groups. 

• Provide writing opportunities to extend student learning 
and understanding of content materials 

Teach Language in Content Areas 



• Use Instructional Tools:  Videos, Visuals, 
Graphic Organizers, Demonstrations, Think-
Alouds, Sentence-Frames 

• Teach Academic Vocabulary:   
– Review both new and previously learned words 
– Teach both content-specific and general academic 

words that are critical for understanding 
– Explicitly teach multiple meanings of words 
– Provide students with sources they can refer to for 

student-friendly definitions and teach them how to use 
them. 
 

Teach Language in Content Areas 



• Talking in small groups provides 
opportunities for: 
– Students to learn from each other 
– Students to practice language 
– Teachers to ascertain how students are 

understanding and processing new content 
– Students to rehearse and practice responses so they 

feel more prepared and confident in whole group 
discussions 

Teach Language in Content Areas 



• Although teaching language and content 
together may take more time, it’s worth the 
effort. 

• Students will maintain and process more 
in mathematics, science, and social studies 

• Districts should offer professional 
development opportunities and form cross-
disciplinary collaborative groups to support 
sharing of knowledge and best practices. 

IES Guide Quotes 



Provide Regular, Structured 
Opportunities to Develop 
Written Language Skills 

IES Recommendation 



• Provide writing assignments that are anchored in content and 
focused on developing academic language as well as writing skills 

• For all writing assignments, provide language-based supports to 
facilitate students’ entry into and continued development of writing. 

• Use small groups or pairs to provide opportunities for students to 
work and talk together on varied aspects of writing. 

• Assess students’ writing periodically to identify instructional needs 
and provide positive, constructive feedback in response. 

Written Language Opportunities 



• Use a consistent set of instructional routines 
• Use graphic organizers such as writing 

frameworks and paragraph and sentence starters. 
• Use of formative assessments regularly to 

understand how to best support students’ writing 
• Provide students with frequent specific, 

constructive feedback followed by opportunities 
for practice. 

Written Language Opportunities 



• When students get an opportunity to listen and 
speak through critical conversations about text, 
their writing skills and language development 
are likely to benefit. 

• Give student’s access to the rubric that will be 
used to score writing prior to beginning the 
assignment. 

• Put emphasis not on quantity of writing, but on 
quality. 

IES Guide Quotes 



 

Data-Informed  
Instructional Practices: 

100% Meetings 



Why Look at ALL? 



100% Meeting General Features 

When:  2-3 times per year (following 
collection of your schoolwide 
screening data) 
 

Who:  Principal 
Literacy Specialist/Title I 
Counselor 
Grade level team 
Could include SPED, ELL, School 
Psychologist, Paraprofessionals 
 



100% Meeting General Features 

What:  Use schoolwide screening 
data to answer questions about 
core instruction 
 
 

Outcomes:  Identify which of the 5 Big 
Ideas need additional focus 
AN D  develop a plan (with a 
goal) for improving grade level 
achievement 
 
 



 
 

Forest or the Trees? 

50% 

25% 

25% 

85% 

10% 

5% 

vs 

Is this a whole “grade” level need or a some students need? 





Vocabulary 

Phonemic Awareness 

Phonics 
(Alphabetic Principle) 

Oral Reading 
Accuracy & Fluency 

Why is the problem happening? 

Reading Com
prehension 

Foundational Skills 





• Use explicit instruction 
• Build and prime background knowledge 
• Increase opportunities to respond 
• Provide performance feedback 
• Provide extensive and varied vocabulary instruction, 

including teaching a set of academic vocabulary words 
• Develop academic English 
• Schedule peer-assisted learning opportunities 
• Integrate oral and written English language into content-

area teaching 
• Provide regular, structured opportunities to develop 

written language skills. 

Effective Strategies for Improving Core 



 

Make it public 



What is the single change you could 

make next week to improve instruction 

for ELs that would take the fewest 

resources and yield the largest impact? 

Think/Pair/Share 



 

  Thank 
You! 
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