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The Challenge We ALL Share

Policies about curriculum,
assessment, teaching,
learning, and family
engagement, etc. set the stage
for effective practice.

The key is coherent alignment
and strength in the drivers of
implementation and practice
improvement at the agency
and school/center levels.




Despite Strong Improvements in Two Areas of Teacher-Child EARLY
Interactions, Instructional Support Remains Low @“’”C‘“m”

ESSENTIALS™
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And, Improvement in Instructional Support is Stagnant
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What Predicts /mprovementin School Performance in the United States? @EAR”
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What matters the most in realizing improvement in educational settings?

What do you think differentiated the schools that improved
overtime from the schools that stagnated?

Consider the following:

e Leadership vision and focus...

« Staff knowledge, skills, and mindsets...
« Relationships and interactions...
 Learning environment...

« Engagement with families...

» Structures and processes...



The Five Essential Organizational Supports Framework for Improvement

Leadership
is the
Driver of
Change

Collaborative
Teachers

Ambitious
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Engaged
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Classroom
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Supportive
Environments

Relational Trust and Strong Professional Community
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Schools with strong organizational supports were 10 times more likely to improve
student achievement
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Improvement Flows from Orchestrated Action Across the Supports

e Value of the essential supports is in their combined strength.

e Sustained weakness in a single Essential undermined improvement efforts

— Reduced the likelihood of improvement to less than 10%

Student-

Centered Instructional Professional
Learning Guidance Capacity
Climate

Parent —

Leadership Community
Ties




Teachers /improve capadity 38% more in settings with strong collaboration
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Existing tools in ECCE do not measure organizational conditions essential to
instructional practice and improvement

The early education field has reliable and valid tools to measure the quality of:
v' Classroom structure and environments
v’ Classroom teacher-child interactions
v Family-staff interactions
v Administrative practices

v Workplace environment

What's needed? Measurement of the specific organizational practices and
structures empirically associated with instructional practice and improvement.

(Zaslow, Tout, & Martinez-Beck, 2010)



Effective Instructional Leadership and Collaborative Teachers Essential Scores Were
Statistically Significantly Related to the Quality of Teacher-Child Interactions
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Note: Each pair of bars compares average CLASS scores with essential scores in the bottom vs. top quartiles. Each site's CLASS score was obtained by fitting uncondi-
tional 2-level HLM with classroom scores nested within sites; these model-fitted scores were then used to produce the top/bottom quartile average score. * indicates
that the relationship between the essential score and the outcome is statistically significant at the p<0.05 level; ** indicates significance at the p<0.01 level; *** indicates
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Most essentials were also statistically related to children's attendance
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Early Education Essentials Survey Items Capture Experiences with Specific EARLY
Organizational Practices Associated with Outcomes ESSENTIALS-

TABLE 1
Comparison of Organizational Structures and Practices of
EFFECTIVE INSTRUCTIONAL LEADERS

RESEARCH REPORT DECEMB

WHEN ESSENTIAL IS STRONG

WHEN ESSENTIAL IS WEAK

|||ustrati0ns of Strong Organizationa' 1. Leaders communicate a vision that is purpose 1. Leaders communicate a vision that is compliance
i | - driven and rooted in developmental science and driven to the myriad program standards and funder
Pract“:es 1N Progras P0|Sed for developmentally appropriate practice. requirements.
| m rovement 2. Leaders establish a small number of actionable 2. Leaders pass along written program guidance they
p goals tied to program standards and their vision receive with the expectation that staff will figure
for the program. They problem-solve implementation out how to change their practice to implement new
Debra M. Pacchiano, Maureen R. Wagner, and Holly Lewandowski issues with staff. requirements properly.
with Stacy B. Ehrlich and Amanda G. Stein 3. Leaders create a warm and professional work 3. Leaders create a rigid work environment,
environment, expecting staff to focus on practice expecting staff to comply in highly procedural ways
and cultivating children’s love of learning. with program standards.

4. Leaders help staff connect to a moral purpose and 4. Leaders make it difficult for staff to prioritize time
the reasons they became early educators through to focus on practice by overloading them with a
their purpose-driven vision and actions. compliance-driven vision and actions.

5. Leaders maintain regular communication with 5. Leaders communicate only sporadically with
staff, sending weekly updates to help staff prioritize staff, as needed to ensure staff compliance with
time and to promote open dialogue about successes standards and requirements.
and challenges.

6. Leaders use a facilitative and relational leadership 6. Leaders use micromanagement and a
style to build trust, shared understanding, and transactional leadership style to hold individuals
collective responsibility. accountable for meeting standards.

7. Leaders prioritize their time to provide teachers 7. Leaders prioritize their time to monitor compliance
with guidance on teaching and encouragement with funder requirements and respond to teacher
to critically examine and improve practice and requests for assistance by referencing program
children’s learning. standards.

8. Leaders create aculture and supportive policies 8. Leaders interact minimally with families and do
to welcome family partnerships, supporting staff not expect staff to reach out to families beyond
to ensure that families are involved, included, and formal family involvement activities that meet
influential in the program. minimum program standards.

9. Leaders observe classroom practice routinely and 9. Leaders observe classroom practice sporadically

EARLY
EDUCATION
ESSENTIALS™

UCHICAGOConsortlum
on School Research

provide performance feedback that is strengths
based. Staff all receive regular feedback.

©2019 Ounce of Prevention Fund. All Rights Reserved. Early Education Essentials is a trademark of the Ounce of Prevention Fund.

and provide feedback that is compliance focused
and often deficit based. Nonteaching staff may not
receive any structured feedback.
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Organizational Practices Associated with Stronger Outcomes

Staff held
common
understanding
s of their goals
for high-quality
teaching,
learning, and
engagement of
families based
on leaders
purpose-
driven vision.

Leaders built
emotionally-
supportive
relationships
with staff and
organizational
routines that
promoted
professional
collaboration.

Leaders, teachers,
and staff viewed
social-emotional
development as
the foundation for
all learning, and
emphasized
inquiry-based
teaching
strategies.

Interactions

Leaders,
teachers, and co

staff believed
partnerships

and
nversations

among staff
and between

with families staff and
were critical to families was

their frequent,

effectiveness. warm, and
encouraging.




Organizational Practices Associated with Weaker Outcomes

Staff articulated /IA\ebaSo(Ia:rcsiio ! Teachers, leaders,
that their main : P and staff Leaders, teachers,
L practices and : Leaders, teachers,
priority was L emphasized rote : and staff kept to
L organizational : and staff did not o :
remaining in learning as the : individual offices
: : structures that : believe
compliance with : primary strategy : : and classrooms,
. established a L partnerships with . :
the myriad of : . for achieving . interacting
pedagogical vision families were - :
program : program- L : minimally with one
for teaching, : critical to their
standards as : established . another and
. learning, and . effectiveness. iy
emphasized by ; kindergarten families
: family .
their leaders. readiness goals.
engagement.




Leadership is the KeyImplementation Driver

Effective leadership teams create organizational conditions essential for
implementation and improvement.

Effective leaders address mental models, build
relationships & connections, shift power
dynamics

« Lead with shared vision and moral purpose

« Foster inquiry and improvement vs.
compliance mindset

e Maintain strategic focus on precision in
practice, outcomes and equity

e |Include staff and families in decision
making

« Facilitate collaboration
« Build trust, collective responsibility




Collaboration is the key Competency Driver

Daily, weekly, and monthly collaboration is essential for implementation
and improvement.

Collaboration routines create culture and
conditions for change.

— Reflect, support (and challenge) each A o
other, share experience and ideas WASOLI S I

— Surface, construct new mental models 2. 'fm\t
— Explore new policies, plan for installation A &
— Review data and examine practice

— Design and test small changes that add up
to positive improvement

— Identify barriers and problem solve
— Innovate to continue to advance positive




EDUCATION
ESSENTIALS™

Early Education Essentials Measurement System @mw

[ ]
r:l _ F 11
it ColEhoraive - Teacher/Staff and Parent surveys that capture
Leaders el valid and reliable data on parents’, teachers’ and
other staff members’ perceptions and experiences
[ 3]

. of these structures
L.L) STRONG
LEARNING |

Tt OUTCOMES Involyed . Iptergctlye reports W|th.survey data
Families visualizations, created using a research-based
scoring methodology

@ 3 « Data-use and rapid-cycle improvement tools,
L . .
Ambitious Supportive including:

Instruction Environment . : :
> Five tools to guide collaborative leader-staff

work sessions

Relational Trust among Leaders, Teachers, and Families

» Implementation assistance

©2019 Ounce of Prevention Fund. All Rights Reserved. Early Education Essentials is a trademark of the Ounce of Prevention Fund.
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ESSENTIALS™

Interactive Survey Reporting Site

Mock Dataset / Primary 67 / Primary 67 Dashboard Summary

Primary 67 Dashboard Summary

Overall in [YEARY], Primary 67 is well-organized for improvement.

The overall performance score is comprised of each of the ECEssential scores. Schools that are at or above benchmark on 3 or more essentials are 10 times more likely to improve than schools that are below the benchmark.

Well-organized

Yet, we know that the

Where is Primary 67 performing the highest? . What has improved most for Primary 677 ‘Where is Primary 67 performing the lowest? ‘What has decreased most for Primary 677 climate and eonditions

Quality Math Instruction 100 Student Sense of Belonging +5 Quality of Student Discussion 20 Quality of Student Discussion -5 Aurounding Seaching and femiy.engagement ara criical 10 supponing feel.and lasting changs far children.
Quality Math Pedagogy 100 Human & Soclal Resources In the Community +5 Disarder and Crime 2 Disarder and Crime 5 So, instead of focusing solely on classroom practices, schools and centers must consider Ihese six essentials:
Reflective Dislogue 100 Quality English Instruction +5 Teacher Personal Attention 34 Teacher Persanal Attention -5

Safety 100 Academic Press +5 School Commitment 42 School Commitment -5

Teacher Quireach to Parents 100 Teacher-Principal Trust +5 Student Sense of Belonging 50

Essential Performance Trends

2005 2007 2009 201 Only

& Involved Familles 805
% Parent Voice 84(+5)
# Collaborative Teachers 76(+5) A well-organized school/center, one that is

strong on three or more of the essentials,
# Effective Instructional Leaders 72 (+ 5) with a positive climate is much more likely

to have higher-quality teaching and better
% Ambitious Instruction i+ 5) children’s attendance outcomes.
%' Supportive Environment 59(+5) ﬁ::(?.‘:‘c:fn
i

o]
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Early Education Essentials
Data Use & Improvement Tools

Maribel Centeno

Director, Practice Development and Improvement, Ounce of Prevention Fund

©2019 Ounce of Prevention Fund. All Rights Reserved. Early Education Essentials is a trademark of the Ounce of Prevention Fund. 23



Early Education
Essentials

Data Use and
Rapid-Cycle
Improvement
Tools

Structuring
Successtul Work
Sessions

LEADERSHIP

MODULE

1

Leadership
Reflection and
Data Dilalogue

2.5 hours

This module is designed to
help leadership teams
build shared knowledge of
the essential
organizational supports
for improvement &
applied to earfy childhood
education setuings, and
collaboratively review Early
Education Essentials
survey data to underszand
staff and parent
experences and
perceptons of these
Essentials for their work
and engagement.

STAFF

MODULE

2

Staff
Reflection and
Data Dialogue*

25 hours

Leaders and staff work
together to build a shared
understanding of each
Essential and its
importance in early
education settings. 5taff
learn to understand staff

to use the data to develop
a shared understanding of
root causes of strengths
and weaknesses within
each Essential. They leamn
to understand that
organizational-conditions
data informs actionable
school improvement plans
for collective action toward
2 g e
learning and family
engagement.

STAFF

MODULE

3

Root Cause Analysis
and Rapid
Improvement Cycle
Planning
3 hours
Leaders and staf
participate in a
collaborative work
session to deepen their
understanding of root
causes using a fishbone
diagram analysis to
identify an improvement
goal. They plan small
action steps to testina
rapid improverment
cycle by using the
Plan Do-Soudy Act
(PDSA) method.

©2019 Ounce of Prevention Fund. All Rights Reserved. Early Education Essentials is a trademark of the Ounce of Prevention Fund.

STAFF

MODULE

4

30-Day Check-In of
the
Plan-Do-Study-Act
(PDSA) Cycle

45 Min. -1 hour

Prepare for the
collaborative 30 day
check-ins with early

childhood staff to reflect
on what we leamed
from testing our small
action step(s). Plan how
we will continue our
improvement efforts
aimed toward our
improvement goal(s)
and srengthening the
essental organizatonal
SUPPOTtS.

STAFF

MODULE

5

Year-End
Reflection

1-1.5 hours

Complete yearend
reflections and connect
new leaming to school

or program
mmprovements and
broader implications
for districts or
e

24
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Initial Implementation Study: Data Use & Improvement Processes

Nov-Dec 2017

Surveys
Administered

Jan 2018

Report
Delivered

Data Use & End of Year
Improvement Tools Planning to Sustain

- Leadership Data Dialogue

- Staff Data Dialogue
- Root Cause Analysis

- Plan-Do-Study-Act Cycles

25
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@ e EARLY EDUCATION ESSENTIALS™

WORK SESSION

1

Leadership Reflection
and Data Dialogue

This work session is designed to help leadership teams build shared knowledge of the essential organizational
upports for imp: it Leaders collab ively review survey data to understand staff and parent
experiences and perceptions of these Essentials in their early childhood settings.

T
Tool 1.1: Getting * Survey data report * Principals or assistant
| ‘to Know the Early ® Chart paper principals

Education Essentials * Tape to hang chart * Directors or assistant
1 hour paper [optional) directors
* Markers * Superintendents

Tool 1.2: Survey Data

Dialogue
1.5 hours * Coordinators

* District managers

* School or program leaders

* Build a shared understanding of each Essential and its importance to quality in early education settings.
* Understand staff and parent survey data at the measure, dimension, and item levels.
* Use data to develop a shared understanding of strengths and weaknesses within each Essential.

* Understand how crganizational conditions data informs act hool imps
\¢1
Tool 1.1 Tool 1.2
Complete after Complete after EEIRIEREA
survey window YOU receive your Tools 1.1 and 12 can be
closes survey results completed in the

session, or split into

Survey Administration | two sep SesSIons.

© Ouncs of Prevention fund 2019 MODULE 1: LEADERSHIP REFLECTION AND DATA DIALOGUE 7

Early Education Essentials Data Use and Improvement Tools

m e EARLY EDUCATION ESSENTIALS™

WORK SESSION

2

Staff Reflection and
Data Dialogue

This work session is designed to help leaders and their staff build shared knowdedge of the essential

T supports for imp it as applied to early childhood education settings, and to collaboratively
review Early Education ials survey data to =taff and parent experiences and perceptions of
these Ezsentials for their work and engagement.

e || == ]
Tool 2.1: Getting * Survey data report Teachers
| to Know the Early * Chart paper

Education Essentials

Teacher assistants

* Tape to hang chart * Teacher aides
1 hour paper (cptional) * Parent or family support
Tool 2.2: Survey Data * Markers ==
Dialogue * Instructional coaches
1.5 hours * School or program
coordinators

* Build a shared understanding of each Essential and its importance to quality in early education settings.

* Understand staff and parent survey data at the measure, dimension, and item levels.

* Use data to develop a shared understanding of strengths and within each

= L Lt izational ¢ it data informes act haool impi ing and
collective action.

Tool 21 Tool 2.2

Complets after Complets after e
survey window YOU receive your Tools 2.1 and 2 2 can be
doses survey resuts completed in the same

session, or split into

e o=

© Ounce of Pravention Fund 2019 MODULE 2: STAFF REFLECTION AND DATA DIALOGUE 3
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Early Education Essentials Data Use and Improvement Tools

@ @ EARLY EDUCATION ESSENTIALS™

WORK SESSION

3

Root Cause Analysis and Rapid
Improvement Cycle Planning

Mow that your team has analyzed the Early ion survey data and agresd on a problem of
practice (weakness) related to each one of the Essentials. the next step is to collaboratively speculate about
possible root causes for those p of practic In this work session, your team will use
fishbone diagrams to develop and share deeper understandings about root causes of identified problems. This
process prepares the team to prioritize improvement efforts. The team then predicts what small changes might
address the most important reasons for the prioritized problemis) and completes the Plan and Do steps of the
Plan-Do-Study-Act (PDSA] rapid improvement cycle. Once the team has action plans in place, the team confirms
a date to reconvene to reflect on the efficacy of their tests and what they learned from their efforts.

oo [ e |

@ EARLY EDUCATION ESSENTIALS
WORK SESSION 4

WORK SESSION

4

30-Day Check-in of the Plan-
Do-Study-Act (PDSA) Cycle

The 30-day check in guides the team to complete the Study and Act portions of the Plan- Do-Study Act
cycle. The team studies the data from the action steps tested and reflects on what was leamed. The
team's reflections inform the next action steps. The team will then be ready to begin a new Plan-Do-
Study-Act cycle for continuous quality improvement.

Tt e e
Tool 4.1: 30-Day el * Survey dats report * Teachers
I Check-In Meeting * Motes from data dislogue * Teacher assistants
Completed fishbane * Teacher aides
diagrams on root causes for

Tool 3.2: Plan-Do-

w @ EARLY EDUCATION ESSENTIALS™

WORK SESSION

5

Year-End Reflections
and Connections

This work session structures reflection on the imp: efforts i

thy ffarts our c

this past year and captures how

and diimate. Through this process we will determine what
learmings from this year can inform the broader improvement goals of cur school district or organization in the
upcoming year. The school leader will then recommend to district or organizational leaders, and other stakeholders,
additional resources and supports needed to sustain their continuous quality improvement efforts.

Tools and Time | weeras W reropans |
—I Tool 5.1: Celebrations sl * Chart paper = Principals and/or assistant
E and Reflections | | Markers prindpals
30-45 minutes Survey data reports * Directors andfor assistant
* Notes from data dislogue directors

Tool 3.1: Root
I Cause Analysis
1 hour

Tool 3.2: Plan-Do-
Study-Act (PDSA)
Protocol

1 hour

-

Survey data report

Motes from data dislogue
Assorted colors of sticky notes,
three stacks per team

Chart paper

Markers

Two different colored dot
stickers or markers per team

Work Session 3 PowerPoint

* Teachers
® Teacher assistants

* Teacher aides
* Family support staff
* Instructional coaches

* School or program
coordinators

* Use a fishbone disgam to deepen understanding of root causes of

Study-Act (PDSA)

igths and

* Plan small action steps to test in a rapid improvement cyde using the Plan Do Study Act [PDSA) method.

Work Session 2
Staff Reflection

and Data Dialogue

Tool 3.1 Tool 3.2
Complete within Completz only
30 days of the Staff the Planand Do
Reflection and sections of the:
Data Dialogue PDSA

l_'—l

£ Cunce ol Freveetion Fusd 2019

e
205

GOOD TO KNOW
Tool 3.2 is used after you
complete Tool 3.1. This can
be done in the same session
or the tools can be split into
separate sessions.

MODULE 3: ROOT CAUSE ANALYSIS AND IMPROVEMENT PLANNING 39

© Cunce of Preventicn: Fued 2019

Protocol
Total time for
both tools 45
minutes-1 hour

each Essential
* Completed Plan and Do Steps
of the PDSA (from Work
Session3)
Data collected from
implementation of small

change(s)

Parent and family
support staff
Instructional coaches

School or program
coordinators

* Reflect on what was learned from testing small action step{s). .
* Determine whether the small changes tested will be adopted, abandened, adapted or expanded.

* Plan how to continue improvement efforts aimed toward improvement goals) and strengthen the essential

organizational supports.

Work session 3
Root Cause Analysis

and Rapid Improvement
Cycle Planning

Tool 4.1
Occurs 30 days after Root
Cause Analysis and and
the Plan and Do sections
of the PDSA cycle

GOOD TO KNOW
The Study and Act sections of
the PDSA protocol {Tool 3.2)
are completed during the 30-
day check-in (Tool 4.1).

MODULE 4: 30-DAY CHECK-IN OF THE PLAN-DO-STUDY-ACT (PDSA) CYCLE 53

©2019 Ounce of Prevention Fund. All Rights Reserved. Early Education Essentials is a trademark of the Ounce of Prevention Fund.

Tool 5.2: Connections

* School or program staff

* Completed fishbone

and Next Steps Plan- disgrams * Family support staff
:u—i:udrﬂct (PDSA) = Completed PDSA cycles * Instructional cosches
otocol
= - = Dot stickers for voting in = Other school/program
gallery walk (optional) stakeholders

* Reflect on the collective learning and experiences using the Early Education Essentials data to explore and identify
weaknesses and strengths of the organizational conditions and climate.

* Celebrate small improvement successes having used the Root Cause Analysis and Plan-Do-Study-Act rapid
improvement cycle

* Reflect on how small changeis) in one Essential can positively impact another Essential and understand that the
value of the Essentials is in their joint strength.

* Complete year-end reflections and connect new leaming to school or program improvements and broader
implications for districts or organizations

= Identify what resources and supports will be needed to sustain improvement efforts.

Tool 5.1: Tool 5.2
Complete at the end of Complete after
aschool/program year completing Tool 5.1

School or Program Yea

£ Cunce of Prevention Furd 2010 MODULE 5: YEAR-END REFLECTIONS AND CONNECTIONS 58
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DATA USE AND IMPROVEMENT TOOLKIT EXPERIENCE

EARLY
EDUCATION
ESSENTIALS™

Teacher Testimony:

https.//www.youtube.com/watch?2v=SVs2m vubgzk&feature2=§3/o utu.be



https://www.youtube.com/watch?v=SVs2mvubgzk&feature=youtu.be

DATA USE AND IMPROVEMENT TOOLKIT EXPERIENCE
@Essz:m
ESSENTIALS™

Root Cause Analysis




DATA USE AND IMPROVEMENT TOOLKIT EXPERIENCE

EARLY
EDUCATION
ESSENTIALS™

Teacher Testimony:

https.//www.youtube.com/watch?2v=76WZ8LBrcQ U&featur% 9youtu. b



https://www.youtube.com/watch?v=76WZ8LBrcQU&feature=youtu.be

DATA USE AND IMPROVEMENT TOOLKIT EXPERIENCE

EARLY
EDUCATION
ESSENTIALS™

Identify Root Causes for Your Problem (2-4 minutes)
Step 1:

Now that your team has identified one problem for each Collaborative Teachers

fish, you will now brainstorm potential causes contributing
to that problem.

\ \

nauah Everyone is LACK OF
on a different TEACHER-

Individually, or as a team, write down one root cause or

contributing factor per sticky note. Try to brainstorm as support page about TO-
lesson TEACHER
TRUST

many root causes or contributing factors as possible.

Teachers don’t
work on
instructional

planning
\ \
\

Step 2: [ |
Put the sticky notes on the bones of the fish. T;acﬁirs / /

on
Remember: At this time, you are not identifying solutions have time /

or strategies to address the problem. You are trying to better
understand the problem first by identifying what might be
some underlying causes contributing to this problem.

/

31



DATA USE AND IMPROVEMENT TOOLKIT EXPERIENCE @EARLY
Categorize Root Causes (3-5

minutes)
Step 3 Collaborative Teachers

Read all the root causes that were brainstormed by
the team.

Relationships

Protecting LACK OF
: \ TEACHER-
Step 4: bime Teachers TO-
-t . . ' don’t TEACHER
Sort similar causes into categories. Write each have time TR
Catego ry \ \ Teachers don’t
. work on
at the top of a bone on your fish. instructional
/ strategies with
Step 5, / other teachers
° Everyone is
. . . Nat on a different
Reorganize the sticky notes, as needed, into the p FRCE
: . esson
categories where they best fit. suppert planning

Process and
routines
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Prioritize Root Causes (5-8 minutes)

Step 6:

Each team member receives four color indicators (e.g., dot stickers,

markers, etc.), two of each color. Assign the two colors as follows:

» One color (green) represents causes that are most directly related to
the problem.

» The other color (blue) represents causes that could be positively
impacted with minimal effort.

Step 7:

Each team member then votes with the specified color for the top
two causes most directly related to the problem, and the top
two causes that could be positively impacted with minimal
effort. Do not be afraid to put two different-colored indicators on
the same cause. A cause could be impacted with minimal effort and
most directly related to the problem of practice.

Step 8:

Tally the root causes that have been identified as both most directly
connected to the problem and could be positively impacted with
minimal effort.

EARLY
EDUCATION
ESSENTIALS™

Step 9:

Based on the root cause that received the most votes from your
team, make a recommendation on one or two small change
strategies that we can implement over the next 30 days to address
the problem of practice.

Collaborative Teachers

Relationships

Protecting LACK OF
TEACHER-
To-
TEACHER

TRUST

Teacherd®
@ don't
have time

Teachers don’t
work on
instructional
strategies with
other teachers

Everyone is

® Not ® on a different
page about
enoughy lesson
oupptmt planning

Process and

eadership routines
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DATA USE AND IMPROVEMENT TOOLKIT EXPERIENCE @EARLY

Fishbone Diagram Next Steps & Report
Out (5-8 minutes)

Then share the following:

e The categories of root causes you identified

e The root causes that received the most votes for being both most directly
related to the problem and positively impacted with minimal effort

e Your small change recommendation(s) to test in the next 30 days
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Reflection and Discussion Opportunities

1. How can we strengthen the essential driver of leadership at all levels?

2. How can we strengthen the essential vehicle of professional
collaboration and collaborative data use at all levels?

3. How do states, districts, and organizations ensure resource flows to
this ‘invisible infrastructure’ of implementation support to schools and

centers?
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Suite of Professional Learning Experiences

Quality, Solutions, and Impact

Early Education Essentials

Program quality
measurement & improvement
system focused on
organizational conditions

Educare Best
Practices Training

Module-based training
program for center-based
settings, birth to five

Lead Learn Excel

12-month fellowship for
instructional leadership
to support their growth and
development as leaders

Launching Learners
(PBS Kids)

High-tech/high touch program
to help parents foster children’s
social/emotional development

Achieve OnDemand

Online learning experiences
for home visitors, supervisors,
and family support staff

Parent Self-Reflection Tool

Digital tool to help parents
identify their strengths and
areas of growth as a parent



Thank you!
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For more information visit: http://theounce.org/eee
Email the team: eee@theounce.org

Contact the Presenters:
« Debra Pacchiano (Vice President, Translational Research). DebraP@theounce.org

« Maribel Centeno (Director, Practice Development). mcenteno@theounce.org

Early Education Essentials surveys were developed in partnership with the University of Chicago Consortium on
School Research and administered in partnership with UChicago Impact.

We appreciate the support for this work by grants from an Anonymous Funder, the Bill & Melinda Gates

Foundation, the Joyce Foundation, the Kellogg Foundation, and the Pritzker Children’s Initiative.
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